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Strategic Overview







Faculty Learning, Teaching and Development Strategic Goals

‘Challenging Complacency, Championing Innovation’

1. Produce business, law and language graduates that are ‘sought after above all others’ 

2. Provide real world business, law and languages education

3. Use web supported learning to underpin the learning teaching and development strategy.

4. Develop learning strategies that embrace critical management, and encourage our students to challenge conventions and norms within the Business, Law and Languages professional community.

5. Improve professionalism amongst our students by embedding ethics, action learning and reflective practice into the curriculum.
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Level One

Intake

Ethical

Professionals

Networking and Collaboration with Professional Bodies &

Employers, through the Development of Communities of Practice


	Emphasis
	Enabling Learning
	Professionalism
	Management
	Leadership

	Skills
	Numeracy

Literacy

ICT

Study Skills
	Decision Making

Problem Solving

Project Management

Negotiation
	Research Skills

Critical Management

High Level Negotiation
	Political

	Level
	Undergraduate
	Postgraduate
	Doctoral

	Individual
	
	PDP Portfolio
	

	Assessment


	Undergraduate Project
	Postgraduate Project
	Doctoral Project

	Group and Individual
	LJMU Leadership Academy Certification/Assessment Centre Presentations





FMT Considerations

1. Strategy 

· University new strategic direction

· LTA Strategy 2002-8 being reviewed - unlikely to change strategic direction.

· Review Faculty Learning & Development Strategy -see attached.

2. Retaining and Supporting Students 

Induction 

· Frontloaded and microcosm of university life

· Intensive Timetable (9.30-4.30)

· Infilling spare time

· Enhance IT support by ARC and Faculty Staff

· Curricular Activities assessed and feedback in week three.

Attendance and Progression

· Pilot the collection and tracking of data on attendance and progression, and formalise a process for exiting students to be sent letter/followed up by Programme leader to establish data on reasons for leaving. Resources will be needed for this activity.

· Target resources – induction week, personal tutors, (senior pastoral role/new role for WBLU)

3. Innovative Practices

· to support The NTF and continue to support staff in developing new ideas and initiatives to underpin LTA. Establish links between the school Enterprise Champions and FLSC. Conduct market research into the activities, programmes portfolio and market needs for potential students and employers.

· Consider Faculty Speaker Programme (DBA)

4. Raise quality of L&T provision

· Develop evaluation strategy and establish market research

· Peer Review working group (2 FLSCs, 2 School Directors) 

· Use Queen’s Anniversary Award on letter headings

· Continue accreditation processes with AACSB/EQUIS/EFMD

· Masters in Research Methodologies programme essential to ESRC recognition and research methods training

· Embed ethical approval in all programmes up for revalidation where there is a project in the assessment

· Increase staff development to ensure we are equipped for Skills Plus(monies available from Centre)

5. PDPR is key to engaging with the change programme-need to adapt paperwork to include strategic priorities and adopt in Schools (Links to professional bodies/projects/publication)

6. Restructure Issues - lack of FLSC in MGT

7. Review of Finances 
HEFCE has recently announced its continued funding arrangements for Teaching Quality Enhancement. There will be 3 more years of funding to support Institutional Learning & Teaching Strategies (ILTS) and to support the development of Professional Teaching Standards (SPS).  In addition, there is to be new funding to support Research Informed Teaching. review of strategy taking place.

1. Supporting and Retaining Students with Diverse Needs

Inducting New Students

New induction processes and initiatives developed by FLSC include the introduction of faculty guides, PDP documentation and provision of folders for all 1st year students, dissemination of good practice and the ongoing development of skills modules in all schools.

FLSC recognises the importance of the early experience of students and its members are working with the schools to consider the following: 

· High priority given by senior management to u/g programmes

· Use of most suitable lecturers in level one

· More formative feedback should be given at level 1

· Need to help struggling students,

· Who should be a personal tutor (everyone or only the most suitable)? 

· Is it right to show the lectures and tutorials only on student timetables? - Other universities have used a 35 hours timetable with remainder for independent study etc??

Action: This year FLSC has agreed to move towards a frontloaded induction programme (based on a model used at MMU), where the student will experience a microcosm of University life with the first week containing an intensive timetable (930-430 each day), in filling spare time with social activities, (consider bowling, ferry across Mersey etc), organised social activities, enhanced IT supported by ARC staff (Maxine Melling and Joe McGlynn already involved) use JFB IT labs for weaker students stronger ones use ARC, curricula activities which will be assessed and feedback provided in week 3.  

Retention Statistics

Retaining students is a priority for FLSC and Schools, and the introduction of £3000 fees will only serve to further highlight the importance of optimising our retention rates. The University currently produces a set of statistics based on the HESA data, however additional efforts to understand patterns of withdrawal are necessary, and collection of statistics at various milestones during the first year would be valuable.

Attendance

Tracking Students for attendance at lectures, tutorials (and their use of Blackboard) has also been seen as highly effective in encouraging students to attend University, and alerting staff to students who are missing classes, which can be one of the early signs of a potential problem student. There are a few modules where this is currently undertaken with excellent results, FLSC is currently investigating whether this could this be used more widely. This would require costs for additional staff resources to handle the data collected.  Retaining students is often viewed as an academic issue but it affects us all. 

Action - Pilot the collection and tracking of data on attendance and progression, and formalise a process for exiting students to be sent letter/followed up by Programme leader to establish data on reasons for leaving. Resources will be needed for this activity.

Profiling Students

A teaching and learning award of £3000 was obtained to use in the development of a profiling tool for use with students.  A researcher with background in psychological profiling will be working on this project – with a target implementation in Sept 06. This will enable us to target resources rather than shower existing resources on the student population diluting potential for change.

Equal Opportunities

Efforts to better support students with disabilities will be stepped up, beginning with a focus on transfer of information from admissions to timetabling and programme/module leaders. Staff Development events focusing on students with disabilities to be planned for early in 2006/7, directly based on outcomes of Faculty Disability Survey (carried out March 2006).

Pre-enrolment projects

A working group of support staff along with key academics has been established to develop ideas for welcoming students and fostering institutional commitment.  Ideas under consideration include a card welcoming them to university, additional pre enrolment information and potential online diagnostics, bridging programme (small charge) for ICT skills (Sheena and Gemma to develop and run with support from Joe McGlynn’s team).

Timetabling Issues

Andrea Farrington is working with Alastair Balchin on the new build project and as part of that they are reviewing the current timetabling requirements for the faculty. Timetabling is seen as one of the important factors in retraining students. It is particularly important that students are encouraged and able to attend e.g. sports on Wednesdays. These types of issues are leading to discussions on flexibility of the timetable allowing students for legitimate reasons to change classes and groups. 

Action AF/AB/FLSC ongoing discussion 
Student Council

The student council met twice this year with very small (but dedicated) numbers of students. This produced some interesting ideas and the forum was an excellent testing ground for ideas and issues relating to LTA.

2. Innovative Practice in Learning, Teaching and Assessment 

There has been a range of activities throughout the schools and faculty that has led to innovations in LTA. A number of these are identified in the table contained in this report. Other projects and initiatives include engagement with Emerald (Publishers), the Leadership Academy, better links and on going collaborations with industry and professional partners that have led to new programmes. There has been little exploration of what students and employers actually want from the faculty, this type of data is required if we are to establish an effective strategy and in order to attract grants, in discussion with Alison Thornber it has been agreed to do market research into this area.  

Most significantly the faculty now has a National Teaching Fellow (Nick Beech) who will be developing a diagnostic for leaders as part of his National Teaching Fellowship.

Action: to support The NTF and continue to support staff in developing new ideas and initiatives to underpin LTA. Establish links between the school Enterprise Champions and FLSC. Conduct market research into the activities, programmes portfolio and market needs for potential students and employers.

3. Employability Focused

Employer links/support for placement students

There is likely to be a negative impact on number of students taking the placement year if the fees are high (suggested fee is £1500), the majority of other universities are charging £500 - £750.  Whilst this may lead to a reduction in future placement numbers, the University skills plus strategy is employability focused and therefore the WBLU (which came under the learning and development area earlier this year) is seen as a potential growth area in 2006/7. 

The time is right to review the work and strategy for this unit with the likelihood of changes and shifts in the numbers of students on placements but the national trend of requiring students to engage in work experience as part of their degree. Additionally the unit is both employer and student facing, and could be used very effectively at the forefront of the Skills plus initiative as well as supporting students in PDP. 

The shift and change in the working pattern of the unit has already started with Rosemary Capper taking over leadership for graduate enterprise and Prep for Work.  Both modules seek to build upon student’s employability skills.  To support this she will attend PG Cert in Learning and Teaching from Sept 06.

In terms of current provision for placement supervision there have been minor difficulties in assigning tutors before the beginning of semester, which could potentially be reduced by WBLU taking over responsibility for first visits.  The advantages to this include better networking with employers and the opportunity to check that students are settling into the role early in their placement year. There is a potential savings in academic hours.  Academics would retain responsibility for one visit, portfolio and project supervision and attendance at the mid-placement conference.  On a projected figure of 100 placement students, this could save up to 300 academic staff hours.  

To enable these support mechanisms to take place it would need an additional placement student to cover for Rosemary’s absence from the office for teaching and visits at a cost of approximately 13K, part of this may be available from the Skills Plus support funds as we would be making valuable links with employers and the unit could be a key part of the assessment centre for the university.

Other consideration include the continued trend to more local students who are likely to require more local placements and the unit needs to liaise more with local employers.  In addition to placements we need to consider building in more Skills Plus activities for non-sandwich students.  The Faculty has City and Guilds delegated authority and could use this to give a wider range of personal development awards with the potential to link to PDP files.

WBLU has agreed in principle to provide additional admin support to Languages for year abroad students. The Faculty learning and teaching centre has funded development of an on-line placement portfolio system to be trialled later this year.

Action: RC/AT/FMT to discuss new direction of WBLU, with possible change to Unit name, functions, marketing information and resources.

Links with Professional Bodies-to accommodate the skills plus agenda it is essential that we engage with both employers and professional bodies. One key area is to engage  Are we liasing with employers/professional bodies/students – got to understand what we are doing.  A number of initiatives come in from professional bodies with little take up, why?? Not valued? Lack of resources, with Skills Plus these links are vital.  RAE is vital for our reputation and affects a small number of key staff, is this the only focus for research coordinators in schools? Can we also prioritise publications and involvement within the professional bodies?

Action - Each subject/programme area to discuss all potential research and project opportunities with either the Research Coordinators/Directors/DD to stimulate better links across whole faculty. 

4. Enabling Quality in Learning, Teaching and Assessment

Evaluating our provision and achieving a benchmark

We need to benchmark our activities but equally we need to ensure that all projects and research relating to BLW staff is part of a cohesive plan. This year the faculty learning and development team have:

· piloted Mantz Yorke's employability questionnaire, 

· profiled students who have left 

· undertaken the Faculty Student Satisfaction survey (carried out in 2004 & 2006) for  use across the faculty at both u-g and p-g levels. This is the largest survey undertaken so far and will inform FLSC.

As described earlier the team are currently also profiling students to identify any potential traits or groups of students who are potentially vulnerable plus an on-line survey prior to entry to help new students gauge their level of knowledge and skills with activities defined to help them develop (planned 2006/7) (from the profiling project ).

We do need to be aware of all research to be undertaken on students in BLW. This will ensure projects are supported where appropriate and will ensure that we are having a cohesive research plan rather than an ad hoc reaction led approach. 

Action: That researchers are made aware of the need to notify school learning support coordinators of research activities on students in the faculty. This could be achieved through PDPR process where a request is made relating to research, which is then fed to FLSC members. Survey data will continue to be disseminated to FMT and school management teams and will inform the faculty LTA strategy.

Peer Review

The Peer Review scheme is helpful to new staff but is largely seen as a chore by many others. Could the peer review scheme be used more creatively?

· Are we reviewing the session or the learning experience (including the BB site, information provided to students and assessment requirements?

· Is there evidence of reflective teaching? Can this be more widespread especially with PDP systems being developed?

· Is there any external dissemination of good practice?

Action: 2 FLSCs to work with 2 school directors on improvements to the scheme for September 2006 implementation. 

Supporting New Staff

For second year running learning development team set up a new starters meeting (19th October) where a range of senior managers met new staff over lunch. The Dean led the discussion followed by inputs on research (LA) L&T (AT), Admin (AH). This led to smaller group meetings on specific issues and staff also used L&T centre as a focal point for info.

Action: continue next year
Professional Standards

Hefce will support 3 years of funding to support the development of Professional Teaching Standards (SPS). The faculty has already produced an action plan for using this fund continued to keep abreast of developments within the HEA, 

5. Research and Scholarship

 

HEFCE are providing the University with new funding to support Research Informed Teaching. Details of Active Community Fund funding are also included. The Research Informed Teaching funding for the University is as follows: 2006-07 £216, 622; 2007-08 £324,933; 2007-08 £324, 933.

FLSC has been active in this area disseminating good practice through the LJMU conference and externally through conference papers and in journals. The faculty emphasis on professionalism and the Skills plus initiative require a far greater presence and involvement in the professional bodies both in terms of engaging with them on major projects and publishing in journals.

Action-To place this as a priority for all subject areas and all potential projects and invitations for involvement to be discussed with school directors and school LTC’s.
Masters in Research Methodologies

New research module to be set up for September start this will improve the standard of current research training and allow greater opportunity for ESRC grants.

Action: This initiative is fully supported and is seen as a priority within the faculty. 

Doctorate in Business Administration

New DBA now up and running from September, what do we do that makes us distinctive?? How can we charge 9K for an MBA, £21k for a DBA??  One suggestion is to have annual or once per semester major national speaker, so far schools are doing this but should we have a coordinated programme one that targets international figures? Should this happen in addition to school activities?

Action: Resources and contacts required for speakers-support from FMT

6. Current Strengths and Weaknesses of L&T in the Faculty

	
	Strengths
	Issues
	Outcome/actions

	Programme Development
	·   BAAF-attracts strongest students, proactive prog. leader

· Modules on ethics, social enterprise (and the development of the MA in Social Enterprise), sustainability are all seen as highly relevant  

· BABS-good intakes(not many through clearing) good retention, committed staff team, placements, high no of Firsts and 2.1’s, good employability and first destinations

· MA TESOL currency of programme, excellence in programme team

· Quality of coordination across programmes

· Modules supported by Lewis Gordon enables random generation of support questions for students

· Anne Cooks module is supported this way and she copes with big numbers and gets immediate feedback on issues through software

· HND has new delivery pattern

· Jason laws coursework highly relevant and interactive stimulates exchange and includes one to one meetings

· Management MGTSM2001-Use of discussion boards on BB

· Managing Quality 2090 uses quality standards (contract with students) and elicits own feedback

· All law programmes highly rated by external examiners

· Recent LLP programme review highlighted use/innovation in Blackboard, PDP system and Independent Learning in Law.

· BSN use real world problems through the involvement of local businesses,industry quality software such as Casewise.
	· HND struggled with retention-attracts weaker students programme has been revalidated and team are hopeful that changes will improve this

· Last years successes can be this years problem, time can affect marketability and appeal (Lan)

· Still some modules with small numbers

· Still some slippage in first week where staff are allocated hours for tutorials before lectures which don’t run

· Good practice in programme design is still not being effectively disseminated


	Continue quest for new programmes,

Schools to review modules options and programmes 

FLSC & schools to improve dissemination of good practice

Continue with BB mentorship but concentrating on ‘stretch’ and more innovative use of BB

Review of programme in 2006-7 fro Graduate skills

Support reviews of UMF, LTA, Skills Plus etc

	Learner support and PDP
	· Strengthening of tutor contact/personal tutor system

· Mechanisms (Lan) of student experience, social integration and emphasis on mix of cultures

· Introduction of new Senior Pastoral role (Law)

·  FLSC has enabled schools to disseminate excellent PDP info files for every new student, 

·  Faculty guides major success at JFB.

·  Modules exist in all schools that underpin L&T e.g. prep for work, personal devt, personal tutors

· Reflection/Learning Report has been received positive feedback.
	· First year delivery for personal tutors under-resourced

· Scheme doesn’t reach most needy students

· No carrot or stick for uncommitted or seriously wavering students

· All paper based at the moment and no work-based PDP as yet.


	06-rolling out to level 2’s (keeping existing personal tutors where possible). 

Comnsider best learner support model for PDP (senior link tutor/WBLU).


	Induction
	· Provision of info

· Ice breaking activities

· Focus on personal tutor, student relationships

· Balance between small and large group work is good

· Activities over most of week is beneficial

· Friendly and helpful

· Law inductions are well thought out and organised.  
· Library Inductions and course introductions are good.
	· Lack of system support-no class list until late on, limitations of timetabling system, OSS data inaccurate

· greater numbers of staff to get involved (many see induction week as a ‘clear of teaching’ week)

· Students not engaged in real academic work early on

· Induction is not long enough

· Difficulty coordinating with outside bodies (some don’t turn up)

· Not enough use is made of existing students

· Lack of group identity early on and failure to establish a student identity.

· Rooming problems caused by large numbers

· Poor use of blackboard.
	Pilot front loaded induction programme (described earlier), continue with faculty guides

Disseminate good practice at internal and external conferences



	Equal Opps
	· Equal Opps Role as part of FLSC has been productive and reduced isolation

· Visibility increased with external speaker events, staff room information sessions and surgery time 

· Questionnaire to academic staff on disability awareness and confidence attracted a good response

· Information dissemination via staff room had raised the profile across Eopps issues

· Identification of staff with key skills in disability areas e.g. Elaine Ansell, Rachel McCloskey (Deaf and hard of hearing students), Alex Watt – accessible web design.
	· Disability - Coordination of information could be improved

· Focus has been on disability but still require a Faculty Disability Action Plan, approved and resourced through FMT

· Race equality action plan required

· Capacity building with staff who already have skills or interest in the area of Equal Opps

· Focus has been on staff visibility.  There is a need to look at visibility with students also.
	Disability and Race Equality Action Plans (2006/7)

Development and recognition strategy for Faculty staff.

Notice boards and increase joint staff.student events

	Web Supported learning
	· Some patches of excellent practice e.g. Alex Watts-tracking students large numbers, Anne Cook, Jason Laws, Manus Conaghan, Steve Wood.

· On-line tests are beginning to be used.


	· Mainly BB used as a repository for notes and not used as VLE

· Chronic under provision of teaching resources, digital lab is superannuated, specialist technical support needed

· Need for dedicated recording/editing facility for staff and student access.

· Failure of many staff to engage in staff development activities

· Need more interactivity – use of chatrooms etc.
	· Minimum standards

· Gemma & Sheena (resources) 

· Activities and funds


Appendix A - Graduate Skills within the LJMU Plus Initiative

LJMU Plus Update:  progress up to 3rd April 2006

1. The Board of Governors has agreed to a new strategic direction for the University, one significant element of which is the LJMU Plus initiative.  The UMF Review is already underway and will act as the vehicle to underpin the structural and regulatory aspects of LJMU Plus. 

2. The UMF Review is being overseen by a Steering Group with representation from all Faculties and appropriate Service teams.  Since its first meeting, Steering Group members have split into four Project Groups investigating:  Structural Aspects, Assessment, External Relationships and Non-Standard Delivery.  

Some highlights emerging so far are:

Structural Aspects  (chair:  Mark Power) 
· mechanisms for incorporating work-related learning into LJMU programmes
· the approval, validation and assessment of CPD awards
· a range of issues related to module and programme delivery
· the future of elective provision in LJMU
Assessment  (chair:  Sue Thompson)
· relationship between Assessment Regulations and  Principles (the 'Blue Book')

· assessment typology (what's an exam, when is a test not a test?)

· e-assessment (development of policy on)

· assessment and skills gain/competency (how do we/should we assess skills within the curriculum?)

External Relationships  (chair:  Ian Jenkinson)
· collaborative programmes:  how closely do they have to conform to UMF; credit transfer issues?

· Professional bodies:  recording links between PBs and programmes; mismatch between UG and PG module size

· ECTS:  possible reference to ECTS within the UMF?

· compliance with QAA codes

Non-Standard Delivery  (chair:  Kate Johnston)

· developing special arrangements for designing, approving and assessing CPDs

· the lack of flexibility within UMF programme structures and assessment

· issues around the module proforma and its ability to cope with different types of delivery, and record skills content.  

· distance learning: lack of clarity re definitions of types of provision/activity
Other issues to be addressed by the Steering Group as a whole include:  the possible introduction of attendance requirements, withdrawal arrangements, integration of LTA strategies and the UMF, and proposals for the programme review process to incorporate changes required by the UMF Review (see 2 below).

Colleagues interested in contributing to discussions on any of these areas are invited to contact the project group chair or Phil Margham.

3. In trying to address concerns about timing, and possible overload, a detailed analysis has been carried out of what changes are likely and their impact.  Here is an updated extract from a paper to the Steering Group that attempts to address this issue:

3.1
The suggested approach is:

· to identify features of the UMF (either structural or processes) that must be agreed by the end of 2005/06 (at Academic Board on June 12th 2006) in order for programmes to prepare during 2006/07 for the introduction of LJMU Plus in September 2007.  This would include any proposed changes to frameworks (rather than specific programmes) and assessment regulations for 2007/08 onwards, whether or not specifically linked to LJMU Plus.  Type 1 changes.

· to identify features of UMF programmes that can be simplified/standardised to facilitate the maximum focus on LJMU Plus and student employability, and could be introduced into programmes over a longer timescale than Type 1 changes, sometime within 2006/07 and 2008/09 academic years.  This category would also include other features of the UMF that require change but are not specifically connected to LJMU Plus and arise as part of the normal UMF review process.    Type 2 changes.  At this stage, Type 2 changes appear likely to include:

· reduction (removal?) of option modules at Level 1

· defining (reducing?) total credit available per programme

· elimination of electives.

Note:  the implications for programme teams is that, depending when the next programme review is scheduled, Type 2 changes will need to be made sometime between October 2006 and June 2009.  It is hoped, however, that as many programmes as possible will quickly incorporate Type 2 changes so as to facilitate the focus on employability skills.  A straightforward mechanism for this “technical” transfer will be proposed by the UMF Review Steering Group.

3.2
The features that would seem essential for programmes to adopt in 2006/07 (as against framework/assessment implications) are quite limited.  They are:

· the introduction of Work-Based Learning (WBL) modules in all undergraduate programmes of significant size.  [‘Significant’ here probably means more than 120 credits, but this has to be agreed.]  Academic Board agreed in 1998 that WBL opportunities should be within all taught programmes, see http://www.ljmu.ac.uk/lid/ltweb/ldu_13/wrl_policies.htm   but WBL modules may have to be included rather belatedly, or existing ones changed from being an elective choice to either a core or option choice.  Generic work-based learning module templates will be offered to programme teams for them to adapt as appropriate.  There is excellent evidence that students do better at WBL if they undergo some specific preparatory activity.  It is to be hoped that programme teams will devise ways to make this possible. 

· using national Criteria and Indicators, agreed by Academic Board, to identify where Graduate skills can be practised, fully demonstrated, and assessed within the curriculum.  Behind this is the idea of helping students prepare to demonstrate each Graduate skill and to record (via OSS) whether they have achieved the University’s minimum standard in that skill.  Many programme teams will wish to define standards in certain Graduate skills that exceed the University minimum.  Again, the LJMU Plus expectation is that these higher standards will be made clear to students, that they are informed about how they can demonstrate their skills, and that this demonstration forms part of the assessment record (see 4 below). 

Further Note:  As an absolute minimum, it is to be expected that during 2006/07 programme leaders will need to 

· amend their programme specification to relate to the new University Graduate Skills (section D on the progspec);

· indicate in the Programme and Module Handbooks (even if not on the module proformas) which modules contain opportunities to “practise, fully demonstrate and be assessed” in specific Graduate Skills;

· check that, where a module is to provide a summative opportunity to demonstrate a skill, a separate assessment item for the skill is identified (see 4.3(a) below).

When the programme is formally reviewed overall, the individual module proformas could be revised at that point to show more details of where Graduate skills are practised, fully demonstrated and assessed.

4. In parallel with the UMF Review process, a second activity in being undertaken by the LJMU Plus Skills Steering Group (SSG for short).  The LJMU Plus initiative envisages the enhanced definition and assessment of a range of skills linked to employability, which have been divided into two categories:

Graduate Skills:  a range of generic, transferable skills defined within national subject benchmarks and programme specifications, and

World of Work Skills:  those that often (but not always) go beyond those required to complete an undergraduate programme and are thus seen as value-added to the LJMU award.  The range and definition of WoW skills is a matter for further consultation, including gaining opinion from external bodies.

4.1 So far, the main initial priority of the SSG has been to develop a set of definitions for Graduate skills that can be used as a minimum standard across all UG programmes at LJMU.  We have concluded that, wherever possible, we should use national definitions of transferable skills in the first instance, perhaps to be enhanced as we gain more experience.  One likely source of such national definitions is the Employability Guides produced by the HE Academy and the Enhancing Student Employability Skills Co-ordination Team (ESECT), see http://www.heacademy.ac.uk/2174.htm .  These guides contain Descriptive Criteria and Indicators for Employability Competencies, which are the same for the wide range of subjects listed.  

At the moment FLDMs and LTCs are being consulted on whether they consider these national descriptors could form the basis of LJMU’s Graduate Skills descriptions.

4.2 Work on the other, additional, range of World of Work (WoW) skills is about to start.  We shall be asking employer groups what skills they would most like in addition to the standard transferable set.  So far skills such as:  negotiation, project management, leadership, career planning, business awareness, entrepreneurship, and strategic / conceptual thinking have been postulated using evidence from alumni.  We will also need external input into how we define the criteria for whichever skills are selected.  

4.3 The SSG has accepted a model for how these different types of skills will be integrated, which is summarised in the diagram overleaf.  Three particular points should be made:

· the Skills Statement will be an OSS report that picks up ‘assessment items’ from specific modules and records whether students have achieved a pass in the skills component of assessment.  It follows from this that it will be necessary to indicate this assessment item within Modcat.  Note that only modules where summative skills are being measured need this level of assessment detail.  Where skills are being formatively practised there does not need to be a separate identification of skills as an assessment item.

· subject-specific Graduate skills devised by the programme team (or external body) that are above the minimum standards set by the University could be included within the Skills Statement.

· demonstration of WoW skills via the Assessment Centre leads to LJMU Plus Certification.  Consultations are underway to determine the parameters required for the development of the LJMU Assessment Centre, which will undertake an assessment process that is quite independent of the UMF and subject to auditing external by employer groups.  The WoW skills will be underpinned by Graduate skills from the undergraduate programme.

5. Other activities in 2006/07
5.1 It is important that all LJMU staff understand, and become involved with, the new strategic approach that underlies the LJMU Plus initiative.  To help move this forward quickly so that colleagues can confidently engage with and take forward the LJMU Plus initiative, a major staff development programme is to be provided across the University.  Help will be provided to all programme teams, perhaps involving the secondment of University staff interested in undertaking staff development activities. 

5.2 Another important activity during 2006/07 will be the development of a facility to support students in gaining defined World of Work (WoW) skills in preparation for LJMU Certification.  Some programmes will deliver all or some of the WoW skills; others will not.  The nature of the WoW supporting facility has yet to be clearly identified but it will be independent of UMF programmes.  It may be that parts of the University will wish to tender to provide the facility, as an area of activity outside programme delivery.

Graduate and WoW Skill Certification 

· te skills required for th

HE Academy / ESECT Employability Guides

Appendix B - Extract from the Appendix of a typical Employability Guide

Notes 

1)
For the purpose of this overview report the indicators for the first section has been provided which provides information on the level of detail that will be provided in the final draft. All subsequent indicators have been removed for brevity.

2)
This list is being developed by the University LJMU Plus group-early refinements suggest the list is too long needs refining and more ICT and numeracy skills need to be included.
1. GLOSSARY OF TERMS 

Descriptive Criteria (and Indicators for cognitive skills only has been provided as an example)  for Employability Competencies 

i) 
COGNITIVE SKILLS 
The ability to identify, and solve problems, work with information and handle a mass of diverse data, assess risk and draw conclusions. 

Analysis - Relates and compares data from different sources, identifying issues, securing relevant information and identifying relationships. 
Indicators: 
· Understands the meaning of written and verbal information. 

· Sees several points of view and weighs up the alternatives accurately. 

· Identifies potential problems, issues, and risks. 

· Seeks out and uses facts where available. 

· Identifies the root cause of a problem. 

· Breaks down complex data and identifies the key information. 

· Relates and compares data from several sources. 

· Distinguishes between facts and assumptions. 

Judgement - Determines the most appropriate course of action and draws conclusions that are based on logical assumptions that reflect factual information. 

Attention to Detail - Accomplishes tasks through a concern for all areas involved, no matter how small. 
ii)      GENERIC COMPETENCIES 
High-level and transferable skills such as the ability to work with others in a team, communicate, influence and have interpersonal sensitivity. 

Planning and Organising - Establishes a course of action for self and/or others to accomplish a specific goal. Plans proper assignments and appropriate allocation of resources. 

Influencing - Influences others by expressing self effectively in a group and in one to one situations. 

Written Communication - Expresses ideas effectively and conveys information appropriately and accurately. 

Questioning - Uses an appropriate approach to questioning in order to gain information from which to draw conclusions and/or assist in the making of decisions. 
Listening - Shows by a range of verbal and non-verbal signals that the information being received is understood. 

Teamwork / Working with Others – Builds and develops appropriate relationships with academic staff, peers, colleagues, customers and suppliers at all levels within an organisation
Interpersonal Sensitivity - Recognises and respects different perspectives and appreciates the benefits of being open to the ideas and views of others.  

Organisational Sensitivity - Is sensitive to the effect of his or her actions on other parts of the organisation and adopts a mature, direct and up front style in dealing with conflict. 

Life Long Learning and Development - Develops the skills and competencies of self, peers and colleagues through learning and development activities related to current and future roles. 

iii)     PERSONAL CAPABILITIES 
The ability and desire to learn for oneself and improve ones self-awareness, emotional intelligence and performance. To be a self-starter (creativity, decisiveness, initiative) and to finish the job (flexibility, adaptability, tolerance to stress). 

Personal Development Planning - Maintains an up to date personal development plan and takes action to ensure personal development takes place. 
Creativity – Generates and/or recognises how best practice and imaginative ideas can be applied to different situations. 

Decisiveness - Makes decisions and takes action. 

Initiative - Identifies opportunities and is pro-active in putting forward ideas and potential solutions. 
Adaptability / Flexibility - Maintains effectiveness in a changing environment. 

Achievement Orientation - Maintains and inspires a results-driven approach, focuses on results and critical performance indicators. 
Tolerance for stress - Maintains performance under pressure and / or opposition. 

Leadership - Takes responsibility for the directions and actions of a team.

iv)     TECHNICAL ABILITY 
For example, having the knowledge and experience of working with relevant modern technology. 

Technical Knowledge - develops and maintains a knowledge of key trends in technology. 

Technical Application – has experience of using modern technology.
v)      BUSINESS AND / OR ORGANISATION AWARENESS 
An appreciation of how businesses operate through having had (preferably relevant) work experience. Appreciation of organisational culture, policies and processes. 

Organisational Understanding - Understands the organisation’s work environment, internal politics, business objectives and strategy. 

Commercial Awareness - Understands the economics of the business. Understands the business benefits and commercial realities from both the organisation’s and the customer’s perspectives.
Financial Awareness – Understands basic financial terms used in organisations and is able to construct and maintain simple financial records.
vi)     PRACTICAL AND PROFESSIONAL ELEMENTS 
Critical evaluation of the outcomes of professional practice, reflect and review own practice, participate in and review quality control processes and risk management. 

Professional Expertise - Keeps up to date with developments in own areas of professional specialisation. Applies a breadth and/or depth of professional knowledge. 

Process Operation - Begins, controls and concludes a complete process or   
Procedure.

Image - Presents a strong, professional, positive image to others at all times, consistent with all people (colleagues, management and peers, customers etc.).
Appendix C – LTA Strategy Update Draft Consultation Paper

Draft Revised Learning, Teaching & Assessment (LTA) Strategy
Consultation Document

This draft revised Learning, Teaching and Assessment strategy results from a review of the existing strategy and initial discussions on the need to incorporate LJMU and external priority areas for development.  The existing strategy is on the LJMU Learning & teaching website at http://ljmu.ac.uk/lid/ltweb (click on Strategy Documents)
The differences between this draft revised version and the existing strategy reflect points made in the review, which mostly related to the need for the strategy to be short, clear, to the point and flexible. The draft revised version:

1. is much shorter and less detailed

2. is not organized in themes 

3. summarises the overall Aim, Objectives and Goals but does not include an implementation plan (this is to be determined locally, within Faculties and Service Departments); it is intended that there should be an implementation guide in a separate document 

4. it places a stronger emphasis on how strategy is to implemented 

Consultation questions

Question 1

Is there anything left anything out that needs adding? should anything be removed? 

Question 2

Is the format right? presentation clear? level of detail about right/ not enough/ too much

Question 3

Should  ‘themes’ be re-instated; they have been removed because of the view that there was too much overlap between the themes but if you think we need themes-what should they be?

Question 4

Does it make sense to not include the implementation strategy within the document?  Feedback from last time suggests that there were too many goals, with unrealistic timescales that did not necessarily reflect local needs. Is this a better approach?

Questions 5-15

These are in the text in italics (numbered from 5-15 onwards). If viewing this on a computer screen, or using a colour printer, they should also show up in colour.

Providing feedback

Question 5:should these be timebound, ie over a 3 year cycle as has been the case in previous years? or do we just put on Revised2006). is there a need for additional contextual information? if so what?

Key Principles 

Question 6: are these Principles or should some/all of them be Objectives? Do we need Principles (there was support for keeping these in the review discussions). Anything to add? delete?

The Learning, Teaching and Assessment strategy will: 

· provide the institutional framework within which Faculties and Service Departments will develop their own action plans for implementation

· involve in its implementation all groups of staff that teach and support learning, within LJMU and our partner institutions 

Question 7: is it feasible to include all our partners?

· reflect in its goals the importance of teaching informed and enriched by research

· encourage the dissemination, transfer and adoption of effective learning, teaching and assessment practice  

· incorporate strategies for recognising and rewarding good teaching and assessment  

· be integrated with other university policies and strategies. 

AIM

The key purpose of the strategy is to support the implementation of the LJMU Strategic Plan goals for Learning, Teaching and Assessment. Its primary aim continues to be Enhancement of the Learning Experience through a well designed, inclusive and accessible curriculum that promotes student success.  

Question 8: should we revise this aim/elaborate on it? Please suggest

Key Objectives
· To support and fully meet the learning needs of all our students, whatever their background, experience and pattern of study

· To provide learning experiences that actively promote student success, progression and achievement and that will develop students’ employability skills

Question 9: Should there be something more specific about this?, explicitly mention greater connected-ness to the world of work within the curriculum?

· To promote a holistic approach to curriculum design, delivery, assessment and learner support 

· To support the professional development of all staff that teach and support learning and to meet the requirements of the UK Professional Standards Framework for teaching and supporting learning in higher Education

Goals
.
1.  Holistic Curriculum Design

· To ensure the curriculum is holistic and coherent in its design, integrating aims and objectives with teaching methods and approaches to learning, assessment and learner support strategies

2.
Achievement and Progression

· To improve achievement and progression by building on current practice of support within the curriculum, by explicitly adopting models of teaching and learning that develop and enhance students’ abilities to become self-aware, self-motivated and, ultimately, independent learners

2. Assessment as Learning

· To promote assessment that is relevant to programme aims and objectives and that fosters active learning
· To ensure the adoption of formative assessment and feedback
· To ensure that assessment is efficiently managed 

Question 10: should there be reference to assessment of graduate/employability skills?

4.
Flexible Approaches to Learning

· To design learning opportunities that support different patterns of learning, both in time and space, and that match diverse learning needs 

· To design learning experiences that actively engage students in their learning, such as enquiry and problem based learning, negotiated learning 

· To provide a coherent institutional and local staff support framework for e-learning, with associated resources, to ensure that all members of staff who teach and support learning can optimise student eL earning opportunities

· To embed eLearning within the curriculum 

Question 11: is this enough? Does eLearning need to be a separate goal in its own right?

5.
Employability  

· To provide every student on a taught programme with the opportunity to experience work-related learning, ideally through work-based learning

Note: this is a current Learner Support recommendation but UMF Review may strengthen this to require WBL in every programme

· To enhance the employability of students through learning, teaching and assessment strategies that enable students to become confident, independent and reflective learners

· To identify, develop and, where appropriate, assess Graduate (Employability) skills within the curriculum to enhance student employability and continuing professional development

Question 12: this is very similar to existing LTA strategy. Is this enough?

6.
Learner Support

· To embed learner support initiatives that promote student success and that follow the student ‘life cycle’- pre-entry, induction, on programme and into employment and life-long learning

· To continue to develop and implement effective models of Personal Development Planning that enhance learning and employability

 7.
Inclusive and Accessible Curriculum

· To ensure provision of a curriculum that is inclusive of all students, whatever their background, experience and pattern of study and accessible curriculum delivery that meets the diverse learning needs of all students enrolled on our programmes

Note and Question 13: the university has to ensure its activities are as open as possible to everyone regardless of race, gender, disability status, religion, belief or sexual orientation AND under current equality and diversity legislation has a  positive duty to promote race equality. Is there a need for a more explicit statement here (or elsewhere) to reflect this? Or is this in the implementation?

8.
Research Informed Curriculum

· To actively promote within the curriculum a research-informed learning environment that provides students with an understanding of knowledge creation and its application 

· To include within the curriculum opportunities for students to both experience research and develop research skills

9.
Professional development, scholarship and research 

· To develop and implement policy and strategy for meeting the UK Professional Standards Framework requirements for teaching and supporting learning in higher education

· To promote teaching informed and enriched by research by enabling staff to engage with developments in their field and link to developments in their teaching
· Question 14 :Something about support for implementing LJMUPlus? But what?
· To recognise and reward excellence in learning, teaching and assessment practice
Implementation 

Note: These have just been written as key points but will need elaboration in the final version

Question 15: could you please comment on the Implementation, Support, Evaluation and Monitoring suggestions

1. There needs to be implementation plans at Faculty and Institutional levels. These should be written to SMART targets (Specific, Measurable, Achievable, Realistic and Timebound). Could these be incorporated into Faculty & Service Operating Statements so that it is integrated within existing planning mechanisms? And, therefore, done  annually? At faculty level would there need to be additional local plans at school/programme level?

2. At institutional level there needs to be mechanisms for ‘joined-up’ ness across service areas. How can this be achieved? Ideally every Service Department needs to consider the LTA strategy in producing its own annual operating plan.

Support

1. Institutional level: Learning Development Unit (LDU) to co-ordinate support for LTA strategy implementation, to include production of an LDU Implementation Guide

2. Faculty: Faculty Learning Development Managers to lead support for implementation

Evaluation/Monitoring

1. Faculty: LTA strategy to be factored into all QA processes, annual monitoring, review and validation 

2. Institutional:what about Service Departments? Through review of Service Operating Statement?

3. Annual reporting via? Currently this is co-ordinated by LDU and goes through LTA Panel, Planning & Development Committee and Academic Board. This has its advantages in terms of providing an overview but it is not locked into QA processes and adds another layer of reporting (onerous). How to manage an effective & streamlined process?

4. Individual: via PDPR. LTA strategy goals to be factored into the PDPR process & also linked to criteria for promotion?

5. Evaluation: need to research impact on student experience. We need to do this more systematically; make more use of student feedback (institutional & national surveys)
Appendix D- Liverpool JMU Faculty Learning and Teaching Committees

Aim

To enhance learning and teaching activity within the Faculty.

Membership

Core

Faculty Learning Development Manager (Chair)

L&D Team

School LTCs and their alternates

Dean (ex-officio)


As required

LDU Representative

LIS Representative

Student Representatives

Service Staff Teaching Fellows

Terms of Reference

· To identify, support and disseminate innovation and good practice in accord with the JMU Learning, Teaching and Assessment strategy ’02-’05.

· To identify staff development needs and promote appropriate training and development events. 

· To encourage discipline-based research and development in learning and teaching.

· To identify and provide support to help co-ordinate bids for externally funded and collaborative opportunities in learning, assessment and teaching, in association with the JMU Learning Development Unit (LDU).

· To evaluate and make recommendations to the Faculty Management Team (FMT) concerning the learning and teaching environment and ICT developments.

· To conduct monitoring and evaluation of the Faculty’s progress towards the achievement of the JMU Teaching and Learning Strategy ’02-’05, and report to the FMT.

· To liase with the LDU, support services, Learning and Information Services (LIS) and other appropriate bodies.

AppendixE - Learning and Teaching Strategic Initiatives (BLW)

Learner Support 

· Develop feedback mechanism through Student Council and evaluation strategies (tangible output = improvement in evaluation statistics – Alex Q? Retention? Uni?)

· Effective and efficient student induction

· Provision of support and information to students

· Personal Support from both peers and academics

· Dedicated faculty member of staff whose role to advise and develop the infrastructure to support diverse needs (International/Part-Time/Special Needs)

· To accommodate the shifting student population, additional support will be made available for students in need or at risk

· Help to develop staff to enable them to support students

· Manage the “tensions” between widening participation and retention

Flexible Working and E-Learning

· Inform and contribute to the understanding of the future learning needs of the faculty with regard to the new-build and refurbishment project

· Identify threshold standard for staff for Blackboard use

· Encourage staff to use innovative and flexible ways of supporting our diverse student population 

· Promote ownership of the Blackboard VLE by stakeholder groups within faculty 

· Investigate emerging e-learning technologies, and their relevance to BLW

· Support the development of generic skills based distance learning materials

· Implement changes in ways of working including reducing meeting time, wireless technology, video-conferencing and hot-desking, to mirror changing patterns in business.

· Promote ease of access to information by developing intuitive and student-friendly systems and structures.

Curriculum

· Develop communities of practice that are related to specific learning objectives

· Create a culture of applied research where teaching leads to research and back.

· Encourage programme leaders to constantly review the curriculum  - looking for ways to teach better, and more efficiently.

· Develop a portfolio of programmes that respond to market needs and support students throughout their professional career, from Level One through to Professional Doctorates.

Quality

· Kitemarking exercise starting September 2005 to gain EQUIS and AACSB accreditation.  

· Faculty already holds IIP

· Faculty has independent evaluation strategy including cutting edge student satisfaction survey, which is used in harmony with qualitative measures such as feedback from Student Council, Boards of Study etc.

Appendix F - Job Description - Senior Pastoral Tutor

Grade                            TBA

Salary                            TBA

Hours                             100 per year from 550 model/300 from 1650 model

Contract Length           Initial one year 
Reporting To                 Director of Law School

Role
This newly defined role is fixed for an initial period of one year from the start date. The post-holder’s primary function will be to provide leadership and initiative in developing pastoral tutoring in the Law School. The post-holder will sit on the School’s Learning and Teaching Committee.

Responsibilities

In conjunction with the LSC, LTC and programme teams to:

1. Devise strategies to be implemented across the School in relation to the effective delivery and development of the pastoral system.

2. To help devise, implement and develop a PDP strategy and programme for 2nd and 3rd year students in conjunction with LSC and LTC.

3. To ensure the provision of accurate ‘early year’ information such as 1st year student lists to all module leaders within 48 hours of the start of term.

4. To contribute to the induction process on matters related to the pastoral process such as talks to 1st years.

5. To oversee the provision of 1st year PDP/tutor lists and meetings schedule by the end of the first week of term for both full and part-time students.

6. In conjunction with the LSC, LTC and programme teams, to devise a strategy for the monitoring of, and the follow up to, student attendance issues.

7. To investigate the use of diagnostic questionnaires in the retention of students.

8. Advise, contribute and monitor staff development in the area of pastoral care particularly for all new staff.

9. Developing strategies to use Blackboard in the pastoral support process.

10. To devise a strategy for providing or dealing with student needs for ‘safety net support’.

11. Act as liason and development co-ordinator in relation to the introduction of electronic methods of supporting PDP.

To contribute to retention strategies in the school by:

12. In conjunction with the LSC, LTC and programme/module teams to devise strategies aimed at identifying ‘at risk’ 1st year and 2nd year students and to monitor such students.

To contribute to the overall learning and teaching strategy in the school by;

13. To help devising and run a student ‘peer support strategy’ such as 2nd/3rd year mentoring, buddying and peer assisted learning;

14. Identifying and liasing with faculty guides before the start of the academic year;

15. In conjunction with Programme Leaders, to identify and liase with Board of Studies representatives 

Appendix G - Retention Paper – Simon Brooman – LSC Law

Part of the University’s and the School’s mission is to widen access. One consequence of having a more diverse student group than the traditional 3 A’s at A level straight from school is that this can make the task of retaining students more difficult. In recognition of this SMT has devoted an entire meeting to discussing this issue and has agreed the following action plan. Could you please take the time to read through this plan so that you are aware of the issues and aware of your own responsibilities in attempting to achieve as high a retention rate as possible, particularly for level one students. It is recognised that not all the issues relating to retention are under our control but we need to aspire to best practice for those that are.

1. Consider the possibility of enhanced vetting/interviews for clearing students.

2. The Law School should consider ‘advertising’ retention strategies as part of our recruitment literature.

3. Introduce at least two, preferably 3, personal tutor meetings in the 1st term for all undergraduate programmes:

i. Week 1 or 2 re introduction and targets for PDP.

ii. Week 6/7 – PDP update and pastoral monitoring.

iii. Following return of 1st assignments to identify at risk students/remedial action.

5. Consider appoint senior pastoral tutor (SPT)– responsibilities including attendance strategies, targeting at risk students and monitoring them. Many more functions too numerous for this paper – some mentioned later.

6. Organise remedial action including for example, sessional-run support seminars in 1st year for FT and PT students. SPT to create programme and organise liaison with central support services where necessary.

7. Organise closer monitoring of attendance/engagement with studies in 1st 10 weeks of course via Blackboard. Also for 2nd years. Action by all 1st/2nd year core teams.

8. Programme teams to ENSURE that at least one piece of work is marked and returned to students by week 12 – including personal oral feedback. Action by Programme teams.

9. Compulsory personal tutoring staff development for all personal tutors in the school 2005/6 to improve the overall delivery of our support services. Action by TLC and LSC.

10. Flexible attendance - advertise evening lectures to FT students – work commitments. Action by Programme Leaders.

11. Programme teams should be supplied with a list of all entrants to a course with entry qualifications by week 3 or 4. Evidence shows that this helps to identify ‘at risk’ students. Action by new SPT liasing with Admissions Officer?

12. All Undergraduate programmes to recommend books re ‘being a student’ to read before they arrive. This practice has slipped in recent years. Action by?

13. Introduce Blackboard pastoral support on-line quizzes/tests etc by week 4/5 – personal tutors to monitor their own tutees. Action by Programme Leaders with Teaching and Learning Committee.

14. Use 2nd/3rd years as mentors for ‘at risk students’. New SPT could organise appropriate matching.  Good for CV’s (voluntary work) and retention.

15. SMT/OPs to monitor the successful implementation of the 15 - point plan at each stage. New agenda item.

Simon Brooman

Learning Support Co-ordinator 

Law School  June 2005

Appendix H - Faculty Student Satisfaction Survey

Dear Programme Leader,

Following successful trials over the past couple of years the Faculty has decided to carry out its own student satisfaction survey alongside the institution survey.  In addition to providing more detailed information, the Faculty survey asks student to gauge importance as well as satisfaction.  This will enable us to identify areas where there are significant gaps between importance and satisfaction rather than basing decisions on satisfaction levels alone.

To be able to prioritise action areas and target resources in this way will be of considerable benefit to the Faculty.  Indeed, information from the trial surveys is already being used to help plan the new build and refurbish projects.

Obviously, the value of any survey is dependant on the response rate and we would like to enlist your help and assistance in maximising the response by asking that you arrange for your students to complete the questionnaire while in class.

The survey takes 10 /15 minutes to complete and we suggest that it is done at the start or end of lecture sessions for core modules at each level of your programme.  If you have any queries relating to the questionnaire or need advice or guidance on its distribution please contact either your School Learning Support Coordinator or myself. 

This type of feedback is essential for us to assess where we target future L&T development activities etc. You will receive feedback on the questionnaires, which you can then use for further programme specific analysis. 

Thank you for your help in this matter.

Ann Thorne

 Appendix I - Blackboard – Minimum Requirements

Minimum requirements for each active module on Blackboard

	Blackboard button
	Requirement
	Notes

	Module Information
	Module Proforma

Module Guide

Assessment details
	Module proforma is automatically generated from MODCAT

May already exist within the module guide

	Module Content
	Structure of the module

(e.g. lecture notes/tutorial questions)
	This does not have to include full lecture notes, but students appear to respond well to lecture outlines.

	Staff Information
	Contact Details
	For the module leader and any other staff teaching on the module.
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