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Centre for Excellence
in Leadership
and Professional Learning

Interim Evaluation Report

1. Executive Summary
Looking back. Key findings from the internal review process are that:
m the CETL is making progress against all of its objectives to the

extent that the review has not highlighted a need for any major
change of direction

®m particular strengths of the CETL thus far have been identified as:

- the wide range of activity and projects

- the different change models/approaches adopted in
the discipline areas of Education and Science

- the research and evaluation model, as a mechanism for
reflection and review and for its emphasis on evidence and
research informed practice

- evidence that the CETL is having an impact on student learning

- evidence that the CETL is impacting on strategic university
learning and teaching initiatives.

Looking forward. The focus for the next phase will be an emphasis
on development of:

®m the outward facing role of the CETL, working with external
stake holders and internally across the rest of the University

m the CETL's dissemination strategy
®m the ‘student voice’ within the CETL

m the external dimension to the research and evaluation model
through reflective appreciative enquiry with other CETLs

m the CETL's sustainability strategy.




2.2

2.3

2.4

Introduction

Structure and audience

For the CETL itself this report is the outcome of an in-depth, ongoing formative review process.
Preparation of the report has formed an integral part of the CETL's own reflective ‘Plan, Do, Review' cycle.

This report has been structured to address each of the areas that the HEFCE has identified as key aspects of the
interim evaluation. It provides an overview summary with an evaluative commentary and reflective accounts of
the results of the internal review, with links to an evidential base for further information (Appendix 1).

The audience for the report is seen primarily as being:

m the HEFCE and other external stakeholders and partners
®m all internal stakeholders (the University, CETL Steering and Advisory Group)
m CETL Management Group and CETL Team.

Connection with other reports

Within the University the CETL formally reports through the CETL Management Group to a Steering and Advisory
Group chaired by a Pro- Vice Chancellor. This group meets bi-annually and CETL progress reports to the Steering
and Advisory Group are part of the CETL's evidential base [1, 2, 3].

In terms of monitoring and audit, the CETL's progress is tracked through the University’s systems for financial
control and reports to the HEFCE through the University’s Annual Monitoring Statement.

Purpose
The purpose of this evaluation report is three fold:

®m to contribute to the evidential base for HEFCE's own interim evaluation of the CETL initiative

m to fulfil objectives of the CETL business plan detailed in the Stage Two bid (October, 2004)
that a major internal review be conducted at the end of the first two years to inform ongoing planning

m to form an intrinsic part of the CETL's own strategy for evaluating evidence of impact of the CETL
on students, staff and stakeholders as part of a continuous formative evaluation process.

Overview of evidential base

For the purposes of this report, we have provided on the accompanying DVD examples of evidence that may
be most useful / relevant to place in the public domain. At a later stage these will be accessible via our CETL
website (currently undergoing reconstruction). A summary of all documents forming part of the evidential base
can be found in Appendix 1 and are numerically referenced [#] throughout this report. The evidential base for this
report comprises:

m CETL Management Group reports to the CETL Steering and Advisory Group [1, 2, 3]

®m evaluation activities undertaken and research and scholarship outputs obtained over the 2 years
of the project.

The student experience is captured through:

®m interviews (snap shot and activities related), focus groups, surveys, module evaluation questionnaires,
students’ own products and pieces of reflective writing produced either as a part of assessed or
non-assessed activity. A range of activities has been captured on video and still camera.

Experiences and lessons learned by the CETL ‘core’ team and members of staff are depicted through:

m interviews (audio and video), questionnaire results, outcomes of the ‘Plan/Do/Review’ and CETL away days,
feedback from staff development sessions etc.

m theoretically grounded reflection can also be found in the research papers and scholarship outputs of the
core team and staff involved in the CETL initiatives.

Impact on external stakeholders and their input into the CETL strategic development is evidenced in interviews
and questionnaires, as well as in the results of audits undertaken (where external stakeholders were involved).

Evaluation activities were built in to the Year 2 plan to ensure progress is reviewed systematically to produce a
reliable and robust evidential base to inform ongoing development and review.




3.1

Brief description of the aims and scope of the CETL

The Centre for Leadership
and Professional Learning: its purpose

The CETL at Liverpool John Moores University has an employability
theme and a subject focus on sport, exercise, dance and physical
activity; it spans programmes across two faculties in the disciplines of
Education and Science. Both discipline areas share excellent reputations
for work-based and work-related learning (WBL, WRL). They have
impressive track records in enterprise activity and collaborative
partnerships and are known for bold, distinctive and innovative
curriculum design and delivery. The CETL is co-ordinated as a
university-wide learning and teaching initiative by the university’'s
educational development unit, through which it is working to support the
implementation of new strategic goals for the development of graduate
skills and work-related learning within the curriculum of LJMU
programmes. As such, it is a large and complex initiative with an
ambitious remit.

The overarching aim of our Centre for Excellence in Leadership and
Professional Learning is to develop existing innovative approaches to
work-related learning within the subject areas of sport, exercise, dance
and physical activity in order to enhance students’ employability,
leadership and entrepreneurial skills. In developing curriculum approaches
that promote good learning for good employability, the CETL's primary
aim is to enable students to become ‘leading learners’ who are also
‘learning to lead.” For further detail please view the DVD prepared for the
launch of our CETL, October 2006 [49].

For an early summary of the aims and scope of the CETL and its
development and potential as a collaborative enterprise, see the article
'"Multiple muffin fuelled meetings: learning from collaboration through the
development of LUIMU'’s Hefce funded Centre for Excellence in Teaching
and Learning,” in the LUMU Learning and Teaching Press (Vol 5, 2005,
pp. 14-17 [4]).

The working and cultural context of the cognate subject areas is very
different. What initially brought these areas together for the CETL bid
was that collectively their case for evidence was most compelling. At the
outset, the discipline areas shared common excellence, a generic theme
of employability and a common subject focus. Over the last two years
the discipline areas have developed a tight bond for knowledge transfer
and dissemination of effective practice.

The challenge of the University’s plans for developing a CETL based in
different faculties and on campuses some seven miles apart, was
highlighted in the feedback provided to the university by the HEFCE
Project Manager on the successful CETL bid:

'the assessment panel suggest that close attention is paid to
the issues raised by running a coherent programme with two
organisational structures and two buildings.’
Letter to the Vice Chancellor, 17 June, 2005

We believe that within this statement lies both the fundamental
challenge and the strength of our CETL. We have paid close attention to
the complex change management issues that the development of our
CETL has involved, both within the CETL itself and in its inter-relationship
with the wider university. Our own internal evaluation of impact
suggests that we have had some real successes here, while at the same
time we have highlighted continuing and emerging issues. The lessons
learnt from this complex change process would, we believe, make an
interesting case study in itself.

3.2 Key Objectives

The overarching aim of our CETL
is to be realised through its five
key objectives, presented below,
which provide the direction for all
CETL activity. Each key objective
has between three and six stated
outcomes, the full text of which
may be found in Appendix 2 [5]

Activities being undertaken
to address these objectives
are presented in Sections 3.3
and 3.4.

Key Objective 1:Students

To place the development of
students as ‘leading learners,
learning to lead’ at the heart of
all CETL activity.

Key Objective 2: Curriculum

To develop the CETL as an
institutional learning and teaching
initiative to ensure synergy with,
and inform the development of,
the university's strategic goals for
work-related learning in the
context of the LUMU Learning,
Teaching and Assessment (LTA)
Strategy.

Key Objective 3:
The Wider Community

Build on existing community,
industry, business and HE
partnerships to promote applied
learning linked to ‘real world'
practice and knowledge transfer
into and out of the university.

Key Objective 4:Staff

To involve and support staff as
learners in their own right, and as
leaders of learning, in developing
and implementing employability,
leadership and entrepreneurship
within the curriculum.

Key Objective 5:
Management

and Organisation

To establish effective structures
and processes for ensuring that
the CETL delivers its operational
objectives.




3.3

Activities

Having the CETL located within two Faculties and co-ordinated centrally is providing us with a somewhat unique
opportunity to try different approaches to similar challenges. In some cases activities are jointly devised, in the
majority of cases they are set up according to locally defined needs and circumstances. \What we believe to be
a distinctive and noteworthy feature of the CETL are the different ‘change models’ that are being developed
within the disciplines of Education and Science, reflecting differences in disciplinary contexts and cultures. These
models and the activities they are generating are presented below. Our intention is to evaluate and further
research these models within the context of change theory (the CETL is a major cultural change initiative within
the university) and in the context of theories of academic identity and orientation.

Slow burning fuse: the dynamite trail for planned, wholescale curriculum change

In Science the School of Sport and Exercise Sciences has taken a holistic approach, focused on whole
curriculum change. A comprehensive review [6-10] undertaken as part of the CETL activity has resulted in the
development of a structured model that embeds employability throughout the three years (levels) of the degree
programmes:

m At Level 1 (Familiarisation), the students are familiarised with the various types of careers open to
them within the area of sport and exercise science. Familiarisation involves making students aware of
the type of activities these jobs encompass and the qualifications /skills required to undertake them [11]

m At Level 2 (Skilling-up), students are provided with vocational training as part of their core
modules. The emphasis is on acquiring the practical skills necessary for a career in sport and
exercise science. Where possible, the plan is to accredit these modules with professional
organisations to increase the vocational relevance of the programme [12, 13, 14]

m By Level 3 (Engagement), the students should have the appropriate practical skills and self-belief
to engage in an externally driven, sustained Work Related Learning project that has been developed
with a potential employer [11,15]. This model is being implemented across all levels on all courses
within the School.

Party poppers approach: a range of concurrent, diverse projects and activities

The model adopted in Education focuses on a variety of curriculum related initiatives and extra-curriculum
projects and activities to ensure best fit and needs-led development. Projects have taken an action research
approach: identifying a need for improvement, designing and piloting the initiative, evaluating it and, if
successful, embedding and replicating it in different subject areas. The outcomes from this process are feeding
into programme review and validation of courses e.g. the BA Sport Development programme is being
re-validated in November 2007.

This approach is less centralised than the planned curriculum change model adopted in Science and depends on
a high level of programme team and individual staff motivation to drive the initiatives and ensure engagement in
the process of reflection and evaluation. For further detail on the evaluation of both models please refer to
section 5.1.

The summary that follows provides a flavour of the sorts of activities emerging from these
different approaches, in many cases one activity might address multiple CETL objectives.

Developing students’ employability, enterprise and leadership skills in and out of the curriculum,
facilitated or directly supported by CETL appointments in collaboration with programme leaders, employability
teams and individual members of staff. This has involved:

m  expansion of placement provision and increased connectivity with placement providers

m development and evaluation of interactive digital video learning resources to support
undergraduate students in coaching and leadership. Personal Digital Assistants are also being
used to support students’ fieldwork [16]

m development of a ‘Success Journeys' DVD as a resource to enhance students’ awareness of
what is possible through the stories of others

® undertaking innovative projects such as
- JMUpStart - further detail is provided in CETL Highlight 1 on the next page

- the ‘Live Projects’ initiative that has been rolled out across subjects in Education brings the
external world of work into the university setting. Within a module students are given the
opportunity to work with a real life project and an external project mentor [17]




- using the University's Virtual Learning Environment (VLE), Blackboard, to facilitate a learning
community whereby students’ individual and group reflection, as well as awareness of skills
is being developed whilst on placement [18]

- Sport Development students further developing their communication and presentation skills
by working through a supported programme of activities devised and run by final year Drama
students. This peer-learning project is also an example of cross-university collaboration [19]

- 'Sport Start’ has been established to market our students as a potential workforce to the wider
community. Projects may either be completed as work-related learning activities within the
curriculum or undertaken by students outside the curriculum. By providing this brokerage
service LUMU helps to ensure the quality of the experience for all partners and also means that
relationships with external partners and stakeholders can be created and maintained [20]

- a number of projects and initiatives focused on developing students’ personal and leadership
skills. Peer-mentoring, for example, is enabling Level 3 students to mentor Level 1 students
and year 10 pupils in a sports college. Another example is the Personal Discovery Tool
described in CETL Highlight 2 on page 6.

research undertaken into the perceptions of undergraduate and postgraduate students of where
and how leadership fits into their physical education teacher training programme will be used to
build an integrated pathway of leadership development into the curriculum

students are being actively encouraged, by gaining credit towards their degree or by bidding for
CETL Student Enterprise Fellowship awards, to develop commercial ideas and, where possible,
set up their own companies. CETL Support Officers and Business Development Managers have
provided mentoring and specific business support for particular projects that demonstrate
significant entrepreneurial promise. Companies set up so far include: RideNorway - an adventure
tourism company; Liberate and Ambitions Dance - two dance companies inspired by student
experiences with JMUpStart. Further companies are currently going through IP protection
procedures. In addition, as part of a credited module, Level 2 students have developed computer
software aimed at providing personal training and progressive feedback to the user. Additional
credit may be gained as the students plan to further develop this software as part of a Level 3
module

opportunities for students to take part in enterprise master classes and other business start-up
workshops. The Young Enterprise Graduate Programme is also being offered with sessions
locked into relevant modules.

CETL Highlight 1

JMUpStart is an undergraduate dance company that was established to support Level 3 work-based
learning (WBL). It gives the students the opportunity to become involved in different aspects of a
‘real life" dance venture. A dance artist in residence was appointed for 3 days per week to set up and
run the company with the students. Mirroring professional life, the dance students had to undergo
auditions to work in the company that now supports 20 Level 3 WBL students. The company, now about
to enter its third year of operation, tours its dance performance within the North West, works in schools
helping children to be inspired and developed through dance, runs camps for gifted and talented young
people in dance and works in the local community with people of all ages. JMUpStart has had the effect
of increasing numbers of applications for the degree course from students in schools and colleges where
the company have performed. For a fuller picture of what JMUpStart is about and what the students
have been doing please watch the short video [21].




CETL Highlight 2

Personal Discovery Tool

Working with an external consultant we have been able to introduce a group of Level 1 students
(approx. 270) to a different approach to developing themselves as learners. A package of experiences
has been put together and delivered to students focused on their personality and the possible
implications this may have for their learning. Alongside this, a programme of staff development has been
delivered focussing on how staff may interact with students to further enhance the learning for both staff
and students. Developed through a staff sabbatical, this work is still in its pilot phase but is being
developed for delivery in the next academic year. Outcomes from an initial evaluation are
presented in Section 5.1 [22].

Developing new learning spaces

The new capital builds that have provided an ICT suite in Education [23] and the Human Performance Unit and
Community Health and Fitness Facility in Science [24] are enabling students to expand applied knowledge and
work-related practical skills in state of the art environments. The ICT suite has been developed as a multimedia
environment and its resources extensively incorporated into the curriculum over the last academic year. This has
included ICT provision for module delivery in the classroom, in dance theatre, out in the field and on work
placements.

Students from three CETL programmes in Education have been able to master audio and video data
processing/editing, movement and performance analysis, digital media capture for post assessment coaching and
to develop their own teaching resources. ICT workshops have enabled students to upgrade their ICT skills to
support their assignments, especially for modules involving web design, moving media, digital photography and
multimedia design [25, 26].

The library drives serve as a digital repository of still images, video and audio material, for students to copy,
download and incorporate into their own e-portfolios. Some files, for example student performances, can be
uploaded and played back over the university's network, allowing for immediate feedback [27]. There have been
pioneering innovations with real live video conferences, allowing for international collaboration between LJMU
and Temple University in the USA - see CETL Highlight 3.

Across the CETL, students are harnessing the use of technology to produce personal development plans,
assessments and media projects for assignments, with the end product in future being an e-portfolio streamed
over the Internet using Blackboard VLE, and the potential for exploiting post-graduation social networking
technologies.

CETL Highlight 3

Transatlantic Dance Project

Arising from a staff sabbatical this collaboration between LJMU and Temple University, Philadelphia is
using video-conferencing to enable students to work together to create pieces of Dance work. In the
first year pilot, 6 students from both universities and their respective members of staff have worked
together once a week, technology permitting, to share ideas on choreography and development. This
has been a fascinating project to work on with a need to deal with technological glitches, such as loss
of images and breakdown of connections, through to negotiating time zone differences to get students
working together at the same time. Despite the challenges, significant levels of interaction and joint
work have been achieved. The next stage of the project is to further develop the work but in a dance
space, which poses its own set of problems in relation to using moving rather than fixed cameras and
teaching through video links. Temple University has now also gained some funding to enable its
students to visit LUMU next year [28].

The Human Performance Unit and Community Health and Fitness Facility in the Science building is closely linked
with delivering the enhanced curriculum. From the new academic year, it will support the delivery of modules
within the Sport Science degree programmes focused on employability by providing a realistic working
environment and access to specialist equipment.




CETL Highlight 4

From the world of work to the curriculum

Most recently, the Community Health and Fitness Facility is providing exercise prescription programmes
for cardiac rehabilitation, with diabetic and obese patients being referred via their General Practitioner.
This unique partnership between the CETL and the local Primary Care Trusts and Liverpool City Council
is providing a valued resource (i.e. the patients and trained instructors from the City Council) from which
students are learning valuable knowledge and graduate skills in a world of work setting. This partnership
not only facilitates such high order learning but is also leading to other initiatives (such as mapping
students’ physical activity levels) that are providing a rich resource of applied research topics for Masters
students, the results of which will directly inform the curriculum.

Developing new and strengthening existing links with the local community
and relevant professional organisations has been an important strategic priority
for the CETL.

In Education, three of the four CETL subject areas have worked on the ‘real life' projects that have been set up
with external partners. For example, Sport Development students have been involved in setting up activities for
the World Fire Fighters Games to be held in Liverpool in 2008 and Level 1 Dance students have delivered
workshops in a primary school. The JMUpStart student dance company has developed strong links with schools,
inspiring and developing young people through dance; it has run camps for gifted and talented young people in
dance and works in the local community with people of all ages.

In Science, over the past two years a number of commercial and non-commercial partnerships have been formed
and the CETL Support Officers have been instrumental in developing these links. One impact of these
partnerships has been to expand the number and quality of WRL projects that the students undertake. These
include placement opportunities with local elite professional sport (football, rugby, gymnastics, boxing and English
Institute of Sport) and local NHS and City Council physical activity initiatives. For further detail of the range of
partnerships with which staff and students are involved please refer to the evidence [29].

Developing and rewarding staff through involvement in the CETL is being achieved
with a range of strategies:

Raising staff awareness of issues surrounding employability through CETL Away Days, Employability
meetings and invited speakers; as well as encouraging staff to participate in key national and international
conferences and events

Projects: Education has funded 13 projects enabling a significant proportion of the staff, both as
individuals or groups, to try out new methods, evaluate the outcomes and identify any sustainability
issues

Sabbaticals-Secondments: 14 sabbaticals and secondments have been awarded to date to
provide staff with an opportunity to engage in professional development, scholarship or pedagogic
research via placements/visits to external organisations, or to work with an external consultant for
the purpose of staff/curriculum development

Personal development opportunity: staff have had the opportunity to participate in sessions
on role-modelling, communication and conflict resolution and Myers-Briggs Personality Indicators
workshops

ICT skills: practical sessions have focused on the development of ICT skills (such as video
and audio editing, podcasts, various multimedia tools etc)

Development of evaluation and pedagogic research skills: in Education a system of support
for staff new to pedagogic research and evaluation was set up, including sessions on developing
research knowledge and skills, walk-in sessions, face-to face consultations with researchers etc.

CETL fellowships: in order to recognise and reward excellent practice in work-based and
work-related learning across the university and promote connectivity with other schools and
departments a CETL fellowship scheme was launched. Detail of the first of these fellowships
is provided in Section 5.4.




3.4

Roles and participants

This section continues the thread of highlighting activities addressing multiple objectives, and focuses
particularly on activities that address the CETL's Key Objective 5: Management and Organisation.

fig 1. CETL Organisation

CETL Steering & Advisory Group
incl. Students, Finance, Estates, HR, Deans
of ECL & SCS Faculties and National Reps
|
CETL Management Group
incl. Students, Directors of

PSD and SPS Schools

CETL Leader
Education

CETL Leader
Science

S

Business Development
Manager

Support Officers x 2},
Centre 7
Administrator

S

§ usiness Developmen
B Devel t
HR Manager

o Support Officers x 2
Centre
Administrator

2,
2,
|'

I g S
' &
. R

The diagram above depicting the architecture of the CETL is reproduced from the Business Plan
section of the CETL Stage 2 bid (October 2004) that described the proposed structures and processes
for managing and supporting the CETL at local and institutional levels.

A key challenge for our CETL, see figure 1, has been translating a bid into reality and building a CETL
environment that incorporates different disciplinary cultures and contexts into a cohesive whole. A
mantra of the CETL has been that it should ‘do what it says on the tin’; the organisational structure, as
shown in the diagram above, has meant that the CETL has stayed close to its original objectives and
that where changes have had to be made, or when issues have emerged, there have been structures
and processes in place to deal with this. From the outset, building and maintaining the CETL
environment has involved:

B setting up cross CETL management and reporting structures. The CETL Management
Group comprising staff with a leadership/co-ordination function as well as those with
specific roles relating to financial management and the capital builds, meets every 4-6
weeks. The CETL Steering and Advisory Group chaired by a Pro-Vice Chancellor and
including the Directors of Finance and Property Services as well as representatives
of external stakeholders meets bi-annually. The existence and composition of these
groups is central to the CETL's robust mechanisms for monitoring and auditing its
outcomes [1,2,3]

B creating new and promoted posts as part of the CETL's reward strategy. Funding
was not used to appoint a CETL Director. This strategic decision meant that funding
could be directed towards posts that would support existing and new activity
(business development managers, support officers, researchers and administrators),
based on the premise that the reward of being awarded a CETL should not involve
more work for existing academic staff. It was also considered important that the
CETL should not be a stand-alone project but rather that it should be integrated within
existing structures. Existing directors of the three CETL areas (Education, Science and
Educational Development) have jointly operated as CETL directors (as members of the
Steering and Advisory Group, as co-directors of the CETL Management Group and
with responsibility for overall leadership of their own CETL area)

B agreeing and enacting common structures for both Education and Science in terms
of CETL leadership and coordination (CETL leader posts) and appointments of other
CETL personnel (business development managers, support officers, administrators)

m locking the CETL into local management structures and processes. Ensuring that the
CETL is not a ‘stand alone’ project has been vitally important in ensuring that it can
achieve its potential to transform practice
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®m providing cross university co-ordination and support for research and evaluation in
respect of the CETL (CETL Co-ordinator and Research posts) through the University's
educational development unit

m establishing the CETL Leaders Group that has grown organically during the building of
the CETL environment. This Group, comprising the CETL Leaders, CETL Co-ordinator,
Business Development Managers and the Research Officer, has emerged as being
critically important for cross CETL co-ordination, ideas incubation, as a forum for debate
and dialogue and as a planning group for operationalising the CETL

m establishing a regular cycle of ‘Plan, Do, Review’ events for the whole CETL team.
This has developed a strong culture of evaluative, reflective practice within the CETL
alongside researching and evaluating all CETL activity and projects

m furthering the aims of the CETL by tying it into University strategic developments.
The University has identified strategic goals for the development of graduate skills
and work-related learning within the curriculum and these are made explicit within
the University's Learning, Teaching and Assessment (LTA) strategy [30] and reflected
in the requirements of the university's modular framework.

Evaluation Framework and Approach

The rationale for our approach to evaluation is that the investigation of cultural change processes and
impact of the CETL on staff and students, should be a dynamic, formative process, established from
the outset. Our intention was that this should be realised through an emphasis on appreciative critical
enquiry, focusing on what works and why and that it should also involve all partners, where possible,
in the process. The evaluative model builds on existing mechanisms for student feedback that inform
and influence curriculum development, through actively involving students as key stakeholders in
investigating and reflecting on their own learning. The robustness and maturity of existing in-house
approaches to evaluation also led to a re-consideration of how the role and purpose of external
evaluation might operate as a more dynamic process. Instead of appointing an external evaluator,
therefore, the intention was that the CETL should develop a model of critical collaborative enquiry with
other CETLs, to inform reflections on practice and promote shared learning.

Overall evaluation approach
The main purposes/goals of the CETL's evaluation strategy [31] are:

m to determine, where possible, the impact of the CETL initiative on stakeholders,
including students, staff, employers and community (intended and unintended)

m to evaluate effects and effectiveness of the approaches adopted for achieving
the CETL's objectives

® to use evaluation as a developmental tool to review and inform policy and practice and
contribute to transforming approaches to learning, teaching and assessment within the
CETL and the wider University

® to identify outcomes and issues as prompts for further research activities.

Our distinctive approach to evaluation, therefore, is one that promotes and combines appreciative
critical enquiry with 'facilitated collaborative enquiry' (self-evaluation). In such a model everybody
involved in the CETL is responsible for the evaluation of their initiatives and for sharing the results with
the team and a wider audience. At the same time, a proactive approach to external evaluation has been
chosen based on bringing in experts as consultants when a need is identified.

As an integral part of the development process, the CETL evaluation focuses on dialogue and enquiry
rather than on mechanic measurement (Rubin, 19951; Jeffs and Smith, 20052). \We also assume that
all stakeholders will have a chance to contribute to the formulation of evaluation needs and priorities
through feedback mechanisms.

Our evaluation methodology utilises, where possible, a cycle of action research. As defined by Stringer3
(1999), in the framework of the 'look-think-act' approach, evaluation helps to define and describe the
problem (innovation) to be investigated and its context; then it contributes to the analysis and
interpretation of the situation and suggests ways to resolve issues. Finally, it judges the worth,
effectiveness, appropriateness and outcomes of those activities.

1 Rubin, F. (1995) A Basic Guide to Evaluation for Development Workers, Oxford: Oxfam
2 Jeffs, T. and Smith, M. (eds.) (1990) Using Informal Education, Buckingham: Open University Press
3 Stringer, E.T. (1999) Action Research (2nd edn). California: Sage Publications
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Where possible, evaluation is embedded in existing mechanisms, such as inclusion of specific
qguestions in the student evaluation questionnaires, using module feedback forms and results of
national surveys. Specific evaluation activities have also been set up throughout the project life. Using
methods such as unstructured/semi-structured interviews and participant observation and recognising
that different participants/stakeholders could have different perceptions are the key attributes of the
approach. Longitudinal enquiry is being undertaken where possible. We also recognise the need for
quantitative methods, especially for monitoring purposes.

The evaluation process is managed by the CETL Co-ordinator and facilitated by the CETL Researchers
in consultation with the CETL Management Group. In the early stages, particular attention has been
paid to equipping staff with the necessary skills to undertake evaluation. The Researchers have
provided one-to-one consultations with staff on the evaluation/research methods applicable in
particular situations, and, where necessary/ethically justified, assisted with data collection and analysis.
Evaluation is seen as a continuous, formative process, closely linked with the original key objectives in
the CETL Stage 2 Bid.

Scope/scale of the CETL evaluation can be seen at two levels:

Micro-level: evaluation of individual initiatives (CETL projects, curriculum changes,
sabbaticals/secondment results etc) - driven by staff involved in these initiatives
and supported/facilitated by the CETL 'core’ team.

Macro-level: team reflection on the general progress (in all CETL areas) through
Plan/Do/Review days and identifying where we need external input/expertise - driven
by CETL core team and facilitated by the CETL Management Group.

In compliance with the University and the CETL Research and Evaluation Governance Code,
all CETL research and evaluation activities take into account ethical issues and reflect these
in publications and other dissemination documents [32].

Reflections on the evaluation process
Our reflections on the evaluation process have focused on:

m process and outcomes of staff engagement in the evaluation process
m role of CETL researchers as facilitators
® adjustments to the evaluation approach and practice

Having chosen a self-evaluative approach, it was clear that collective input and engagement into a joint
reflective process would be crucial for the development of an evaluative culture. It was also the
intention that such collective engagement would lay the foundations for the development of the
capacity for pedagogic research and scholarship.

Following the RUFDATA [33] framework at the first Plan/Do/Review day (22nd — 23rd May 2006), the
CETL team identified the purposes of evaluation, how it should be conducted and its desirable
outcomes. This resulted in the CETL Evaluation Strategy being jointly developed by the researchers in
collaboration with the CETL Leaders.

The relatively limited input of the rest of the CETL team in the development of the strategy and the
different models of ‘change’ adopted by Education and Science, at first meant that there was a lack of
understanding of how to engage staff more widely in the evaluation process. Initially, the
primary view held by staff, beyond those involved in developing the strategy, was that evaluation was
the responsibility of the researchers rather than a collective responsibility.

In planning the second Plan/Do/Review day, our intentions were threefold: to explore in depth staff
attitudes to evaluation; to explore reasons for lack of ownership/engagement in the evaluation process;
and address tensions across the team in relation to conceptual understanding of the CETL mission.

A distinctive feature of our approach was the use of an external facilitator, a communications expert,
who worked with the CETL team using ‘Clean Questions’ and modelling to facilitate the dialogue
between CETL teams. Prior to the Plan/Do/Review day individual staff members developed
metaphors/models reflecting their perceptions of evaluation [Appendix 3, 34], and during the event the
three CETL teams (Education, Science and educational development) worked on developing joint
metaphors of the CETL which were then shared with the other teams [35].
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In order to ascertain if the day had resulted in any change in perception or behaviour, feedback was collected
at two time points: one week later and five months later. The metaphors were also analysed. Findings
demonstrated that 78.5 % rated the day positively, while 14.5 % didn't find the approach useful. Approximately
80% of the CETL team stated a positive shift in their perception of evaluation and more than 20% changed their
involvement to active engagement:

"...people realising that evaluation is everyone's responsibility"

"It is now an integral part of what we do, not a bolt-on activity. It is the thread that we run through
everything, it is our story...”

A better understanding of the other areas of the CETL and individual situations was achieved:

"... it had made me think that it's actually ok for people to have their own versions of the cetl as
long as there is shared understanding and a sense of common purpose and | think that was the
breakthrough on the day"

"It promoted my understanding of their situation... [Party poppers] and why it has to be like that"

Another challenge faced by the CETL researchers, responsible for facilitation of the evaluation process, was that
of working with two diverse academic groups in Education and Science. An initial 'observational stage' using
relevant phenomenological methods such as informal conversations, interviews and participant observation
helped to inform subsequent intervention strategies in both Faculties. Based on the results of the observation,
different strategies were employed to promote pedagogic research and evaluation activities in the two CETL
areas. These approaches have themselves been evaluated and the outcomes presented at the International
Society for the Scholarship of Teaching and Learning Conference in July, 2007 [36].

Another successful model, aimed at facilitating and supporting pedagogic research in scholarship activities, has
been the formation of the CETL Research Group in Education. Representatives from all CETL programmes met
together regularly with the researchers to share information on ongoing research and evaluation, discuss
methodology and outputs, and to plan and implement staff development events. This has been useful for
promoting awareness and connectivity between different subject areas and hopefully has laid foundations for
sustainability.

Whilst the whole process of changing staff attitudes towards evaluation was not straight forward and was very
time consuming, we believe that the reward has been staff engagement on a scale that would not otherwise
have been achieved.

Our objective of developing a model of critical appreciative enquiry with other CETLs remains to be developed
and is a priority for the next stage.

CETL 